LESSON PLAN
School: __________________________________________________________________________________

1
	Teacher
	Subject

	Semester
	Period

	
	English III
	
	

	Learning outcomes
	Attitudes and Life Skills
	Disciplinary Competencies
	Generic Competencies

	Writing about a place using there is (was) / there are (were).
	The student favors inclusive environments.

Social awareness: Diversity
	3
	4.5

	Stages
	Teaching Activities
	Learning Activities
	Time
	Learning Evidence

	Opening
	1 Teacher may start the lesson with a whole-class conversation about the small towns in the country. What makes them special? This conversation leads to the main question of the first activity related to Magic Towns. Teacher asks students to list the Magic Towns of their state and any other Magic Towns they know. 
	1 Students discuss with the whole class what they know about Magic Towns in their state or community. It is important to try to understand what makes a community a Magic Town.
	
	Group conversation on Magic Towns

	
	2 Teacher asks students to read the text and answer the questions. Teacher may ask volunteers to read it out loud and answer the questions as part of the whole-class conversation from Activity 1. 
	2 Students read the text and answer the questions. Volunteers read it out loud and answer the questions in order to continue the conversation from Activity 1.
	
	Activity answered

	Development
	3 Teacher asks students to read the examples focusing on the expressions in bold. Then asks them to match the examples to their description on the right. Teacher gets students into pairs for a quick comparison of answers.
	3 Students read the examples paying attention to the expressions in bold. They match the examples to their description on the right. Finally, students get into pairs to compare their answers. They may go to the Language Reference on p. 78, if they need extra information
	
	Activity answered

	
	4 Teacher asks students to complete the sentences using there is, there are, there was, there were. Teacher asks students to compare their answers with their partner.
	4 Students complete the sentences with the corresponding expression there is, there are, there was, there were. In pairs, students compare and discuss each other’s answers.
	
	Activity answered

	
	5 Before proceeding to the final practice teacher asks students to read the box about conjunctions and use that information to complete the text with and, but, or. Teacher asks volunteers to share their answers with the class.
	5 Students read the box about conjunctions and use it to complete the text with the correct word: and, but, or. Volunteers share their answers for a whole-class comparison.
	
	Activity answered

	Closure
	6 Teacher gets students into pairs and leads them through the instructions for a research about a Magic Town. Teacher may need to remind students whatever rules they have agreed on the use of the Internet in the class.
	6 Students go through the instructions for further researching about a Magic Town on the Internet. They get into pairs in order to distribute tasks and make decisions together. 
	
	Online research about a Magic Town

	
	7 Teacher asks students to write at least five sentences about the Magic Town they researched, using there is / was, there are / were. Teacher asks them to exchange their texts with their partner for corrections and feedback. Teacher asks them to illustrate their texts and asks volunteers to share them with the class.
	7 Students write at least 5 sentences to form a text about the Magic Town they researched about, using there is / was, there are / were. They exchange their texts with the same partner for corrections and feedback. Once the texts are ready, they illustrate them with pictures from their research. Volunteers share their finished texts with the class.
	
	Written text about a Magic Town

	
	8 Teacher may start the activity with a conversation about the diversity concept. Then asks students to 
read the statements and check the ones that correspond to the concept. 
	8 Students discuss with the class the concept of diversity. Then they read the statements and check the ones that correspond to the concept. Volunteers share their answers with the class in order to connect to the next activity.
	
	Activity answered

	
	9 Teacher asks volunteers to share their answers with the class. Teacher discusses with the whole class the statements in order to get deeper into the concept of diversity.
	9 Volunteers share their answers from Activity 8 with the whole class to discuss the statements and get a deeper and clearer idea of the concept of diversity.
	
	Conversation about diversity

	
	EXTRA PRACTICE
Teacher may ask students to go through the Extra Practice section for additional work on there is / was; there are / were and on conjunctions like and, but, or. If there is time, teacher may carry out the extended practice suggested in the Teacher’s Guide, p. 49.
	EXTRA PRACTICE Students complete the activities of the Extra Practice section. Next, they get into pairs to compare their answers and then share them with the whole class. After that, and at teacher’s request, they could carry out extended practice.
	
	Activities answered

	

	Resources
	For the teacher
· Setup 3 Teacher’s Guide:
Unit 3, Lesson 1, pp. 47–49
· Teacher’s Digital Component: 
· Flashcard Places Around Town
· Teaching Notes for Life Skills Worksheet Diversity
· Grammar Drill Answer Key, Unit 3, Lesson 1
	For the student
· Setup 3 Student’s Book:
Unit 3, Lesson 1, pp. 41–43
· Student’s Digital Component:
· Flashcard Places Around Town
· Life Skills Worksheet Diversity 
· Grammar Drill Unit 3, Lesson 1

	

	Evaluation
	Percentages %
	Type of Evaluation
	Evaluation Instrument

	
	
	Teacher evaluation, peer-evaluation, self-assessment
	Peer evaluation rubric, rubric




2
	Teacher
	Subject

	Semester
	Period

	
	English III
	
	

	Learning outcomes
	Attitudes and Life Skills
	Disciplinary Competencies
	Generic Competencies

	Describing and talking about objects.
	The student respects his / her characteristics and differences, as well as those of his / her peers.

Social awareness: Common goals
	10
	

	Stages
	Teaching Activities
	Learning Activities
	Time
	Learning Evidence

	Opening
	1 Teacher starts the lesson with a conversation about arts and crafts that students like. Teacher plays the class audio and asks students to listen to the interview and focus on and write actions, places and people they hear.
	1 Students listen to the interview and take notes about the actions, places, and people they hear. Students get into pairs for a quick comparison of answers.
	
	Activity answered

	
	2 Teacher asks students to use their notes from Activity 1 to decide whether the sentences are true or false. Teacher plays the audio class again, if necessary. Teacher asks volunteers to share their answers.
	2 Students read the sentences and use their notes from Activity 1 to decide whether they are true or false. Volunteers share their answers with the class for a quick revision. 
	
	Activity answered

	
	3 Teacher plays the class audio one more time and asks students to listen to the interview and match the adjectives to the nouns based on what they hear. Teacher may get students into pairs for a quick comparison of answers.
	3 Students listen to the interview in the class audio again and use it to match the adjectives to the nouns of the list. They get into pairs to compare their answers and briefly discuss any discrepancy.
	
	Activity answered

	Development
	4 Teacher plays the class audio and asks students to complete the table with words from the box and using the recording as a reference. Teacher asks volunteers to share their answers with the class.
	4 Students listen to the class audio conversation and complete the table with words from the box. Volunteers share their answers for a whole-class revision.
	
	Activity answered

	
	5 Teacher asks students to complete the sentences by ordering the descriptive adjectives. Teacher asks volunteers to share their answers with the class.

	5 Students complete the sentences by ordering the descriptive adjectives. Volunteers share their answers for a whole-class revision.
	
	

	
	6 Teacher gets students into pairs to complete the descriptions of the three handicrafts. Teacher suggests students to use the descriptive adjectives from the box as a guide. Teacher may ask volunteers to share their answers with the class.
	6 Students get into pairs to complete the descriptions of the three handicrafts. They may use the descriptive adjectives from the box as a guide. Volunteers share their answers for a whole-class discussion.
	
	Activity answered

	Closure
	7 Teacher gets students into pairs and asks them to take turns describing the handcrafts with the characteristics on the cards and using descriptive adjectives. Teacher monitors the activity and helps, if necessary.
	7 Students get into pairs and take turns describing the handcrafts with the characteristics on the cards and using descriptive adjectives. They may ask questions in order to help each other in the process.
	
	Oral description of objects using descriptive adjectives

	
	8 Teacher gets students into groups and asks them to check in the checklist the actions that can improve their community’s artistry. The teacher leads a whole-class discussion about how students can help their community and about the importance of setting common goals.
	8 Students get into groups and check in the checklist the actions that can improve their community’s artistry. Students participate in a whole-class discussion about how they can help their community and about the importance of setting common goals. Students try to use the grammar of the lesson.
	
	Discussion about ways of improving the community

	
	EXTRA PRACTICE
Teacher may ask students to go through the Extra Practice section for additional work on descriptive adjectives, and on the order they should follow in a sentence. If there is time, teacher may carry out the extended practice suggested in the Teacher’s Guide, p. 52.
	EXTRA PRACTICE Students complete the activities of the Extra Practice section. Next, they get into pairs to compare their answers and then share them with the whole class. After that, and at teacher’s request, they could carry out extended practice.
	
	Activities answered

	

	Resources
	For the teacher
· Setup 3 Teacher’s Guide:
Unit 3, Lesson 2, pp. 50–52, and Audio Script, pp. 86–87
· Teacher’s Digital Component: 
· Class Audio, Tracks 11 and 12
· Flashcard Materials
· Teaching Notes for Life Skills Worksheet Common Goals
· Grammar Drill Answer Key, Unit 3, Lesson 2
· Poster Descriptive Adjectives
	For the student
· Setup 3 Student’s Book:
Unit 3, Lesson 2, pp. 44–46
· Student’s Digital Component:
· Class Audio, Tracks 11 and 12
· Audio Script
· Flashcard Materials
· Life Skills Worksheet Common Goals
· Grammar Drill Unit 3, Lesson 2

	

	Evaluation
	Percentages %
	Type of Evaluation
	Evaluation Instrument

	
	
	Teacher evaluation, peer-evaluation, self-assessment
	Student self-evaluation chart, rubric




3
	Teacher
	Subject

	Semester
	Period

	
	English III
	
	

	Learning outcomes
	Attitudes and Life Skills
	Disciplinary Competencies
	Generic Competencies

	Talking about and describing places.
	Social awareness: Cultural appreciation
	11
	

	Stages
	Teaching Activities
	Learning Activities
	Time
	Learning Evidence

	Opening
	1 Teacher may start the lesson by showing pictures of famous landmarks of the world. Teacher gets students into pairs and asks them to read the blog and decide if the sentences below are either general ideas (GI) or specific ideas (SI). Teacher may ask volunteers to share their answers with the class.
	1 Students get into pairs and read the blog. Then they classify the sentences below by writing GI if they are general ideas or SI if they are specific ideas. Volunteers share their answers with the class.
Students may read the box on General vs. Specific Ideas for help.
	
	Activity answered

	
	2 Teacher asks students to read the blog from Activity 1 again and complete the descriptive adjectives. Teacher asks volunteers to share their answers with the class.
	2 Students read the text from Activity 1 again and complete the descriptive adjectives. Volunteers share their answers with the class.
	
	Activity answered

	Development
	3 Teacher asks students to read the examples on the use of relative pronouns focusing on the expressions in bold. Then asks them to underline the option that completes each explanation. Teacher gets students into pairs and asks them to compare their answers.

	3 Students read the examples on the use of relative pronouns. They complete the explanations by underlining the correct option. Students get into pairs to check their answers.
They may go to the Language Reference on p. 78, if they need extra information
	
	Activity answered

	
	4 Teacher asks students to complete the paragraph with relative pronouns (where and which). Teacher asks volunteers to share their answers for a quick revision.
	4 Students complete the paragraph with relative pronouns (where and which). Volunteers share their answers for a whole-class comparison.
	
	Activity answered

	Closure
	5 Teacher asks volunteers to read the sentences about the London Bridge out loud. Then teacher leads students to write a paragraph in their notebooks by combining the sentences with which and where. 
	5 Volunteers read the sentences out loud in order to work with pronunciation. They join the sentences using the correct relative pronouns. Since the idea is to form a paragraph students may add connectors and other language elements from previous units.
	
	Paragraph with relative pronouns 

	
	6 Teacher gets students into pairs and asks them to read each other their texts. Teacher asks them to give each other respectful feedback so to correct their texts. Teacher asks volunteers to share their final version of the paragraph.
	6 Students get into pairs and take turns reading their texts and giving and receiving feedback. Students correct their texts based on this feedback. Volunteers share their final version with the class.
	
	Feedback conversation

Corrected paragraph with relative pronouns 

	
	7 Teacher gets students into groups and asks them to list some famous landmarks from Mexico. Teacher asks groups to discuss their list of landmarks using the questions as a reference. Teacher monitors the activity and helps, if necessary.
	7 Students get into groups to make a list of some famous landmarks from Mexico and discuss them using the questions as a reference. Students may add more details beyond the questions. 
	
	List of landmarks in Mexico and answers to the questions

	
	8 Teacher asks students to share some of their landmarks together with the answers to the questions discussed. Teacher leads a whole-class voting for their favorite landmark. Teacher may ask them to prepare a poster or any other illustration about their landmark as a conclusion of the lesson.
	8 Students share their landmarks and describe them with the answers of their discussion. The class will vote for their favorite landmark. 
	
	Presentation of landmarks

	
	EXTRA PRACTICE
Teacher may ask students to go through the Extra Practice section for additional work on vocabulary for descriptive adjectives, and on relative pronouns which and where. If there is time, teacher may carry out the extended practice suggested in the Teacher’s Guide, p. 55.
	EXTRA PRACTICE Students complete the activities of the Extra Practice section. Next, they get into pairs to compare their answers and then share them with the whole class. After that, and at teacher’s request, they could carry out extended practice.
	
	Activities answered

	

	Resources
	For the teacher
· Setup 3 Teacher’s Guide:
Unit 3, Lesson 3, pp. 53–55
· Teacher’s Digital Component: 
· Flashcard World Landmarks
· Grammar Drill Answer Key, Unit 3, Lesson 3
· Poster Relative Pronouns
	For the student
· Setup 3 Student’s Book:
Unit 3, Lesson 3, pp. 47–49
· Student’s Digital Component:
· Flashcard World Landmarks
· Grammar Drill Unit 3, Lesson 3

	

	Evaluation
	Percentages %
	Type of Evaluation
	Evaluation Instrument

	
	
	Teacher evaluation, peer-evaluation, self-assessment
	Achievements checklist, rubric




4
	Teacher
	Subject

	Semester
	Period

	
	English III
	
	

	Learning outcomes
	Attitudes and Life Skills
	Disciplinary Competencies
	Generic Competencies

	Writing about a famous female scientist or artist.

	The student rejects all forms of discrimination.

Social awareness: Avoiding prejudice
	4
	8.2

	Stages
	Teaching Activities
	Learning Activities
	Time
	Learning Evidence

	Opening
	1 Teacher gets students into pairs and asks them to read the text and focus on the words in bold. Teacher asks students to write who or what those words are referring to. Teacher asks volunteers to share their answers.
	1 Students get into pairs. They read the text and focus on the words in bold to decide who or what they refer to. Students write that information in the corresponding line below.
	
	Activity answered

	Development
	2 Teacher asks students to read the examples in order to complete the sentences that explain the use of who or that. Teacher does a quick revision by asking volunteers to read their answers.
	2 Students read the examples and complete the sentences that explain the use of who or that. Volunteers share their answers with the class for a quick revision.
They may go to the Language Reference on p. 78, if they need extra information.
	
	Activity answered

	
	3 Teacher asks volunteers to read out loud the paragraphs completing them with who or that. Teacher asks students to confirm their answers and to discuss any discrepancies.
	3 Volunteers read out loud the paragraphs after completing them with who or that. As a class, students confirm their answers and discuss any discrepancies.
	
	Activity answered

	
	4 Teacher asks students to complete the text about Ada Lovelace using who or that. Teacher gets students into pairs for comparing and discussing their answers. 
	4 Students use who or that to complete the text about Ada Lovelace. Students get into pairs to compare their answers and discuss any discrepancy. 
	
	Activity answered

	Closure
	5 Teacher gets students in small groups and asks them about important female figures in history they know.
Teacher asks groups to research about one of these figures and to take notes in order to prepare a paragraph with information similar the one included in Activity 4. 
	5 Students get into small groups and talk about the female historical figures they know. They research about one of these figures and write a paragraph with the main details about her life. They may use Activity 4 as a reference about the information they need to look for.
	
	Research and written paragraph about a female historical figure 

	
	6 Teacher asks the same small groups of students to exchange the paragraphs they wrote on Activity 5. Teacher asks groups to check the points provided in the checklist below, to indicate the necessary corrections to the paragraphs, and to make notes for improve them. 
	6 The same small groups of students exchange the paragraphs they wrote on Activity 5. They check the points provided in the checklist below, indicate the necessary corrections to the paragraphs, and make notes for improve them.
	
	Corrections indicated in written texts

	
	7 Teacher asks students to give the texts back to the groups that wrote them along with their corrections and feedback notes. Teacher asks students to correct their texts based on the comments received. Teacher asks volunteers to read their texts to the class 
	7 Students give the texts back to their authors together with any notes and feedback they may have about them. Students correct their texts and volunteers read their final version out loud for the class to discuss them.
	
	Final version of the paragraph about a female historical figure 

	
	8 Teacher asks students to go around the classroom asking their partners if they did any of the things included in the questions of this activity. Teacher asks them to write the name below each question. 
	8 Students go around asking their partners who did the activities from the questions and write their names in the corresponding line.
	
	Activity answered

	
	9 Teacher asks students that discuss as a class the things they discovered about their partners. Teacher leads the discussion in order to include the importance of accepting and learning from the difference.
	9 Students discuss as a class about the things they discovered about their partners. Students keep their discussion and include the importance of accepting and learning from the difference.
	
	Discussion about accepting others and learning from our differences

	
	EXTRA PRACTICE
Teacher may ask students to go through the Extra Practice section for additional work on relative pronouns who and that. If there is time, teacher may carry out the extended practice suggested in the Teacher’s Guide, p. 58.
	EXTRA PRACTICE Students complete the activities of the Extra Practice section. Next, they get into pairs to compare their answers and then share them with the whole class. After that, and at teacher’s request, they could carry out extended practice.
	
	Activities answered

	

	Resources
	For the teacher
· Setup 3 Teacher’s Guide:
Unit 3, Lesson 4, pp. 56–58
· Teacher’s Digital Component: 
· Teaching Notes for Life Skills Worksheet Avoiding Prejudice
· Grammar Drill Answer Key, Unit 3, Lesson 4
· Poster Relative Pronouns
	For the student
· Setup 3 Student’s Book:
Unit 3, Lesson 4, pp. 50–52
· Student’s Digital Component:
· Life Skills Worksheet Avoiding Prejudice
· Grammar Drill Unit 3, Lesson 4

	

	Evaluation
	Percentages %
	Type of Evaluation
	Evaluation Instrument

	
	
	Teacher evaluation, peer-evaluation, self-assessment
	Classroom observation report, rubric




5
	Teacher
	Subject

	Semester
	Period

	
	English III
	
	

	Learning outcomes
	Attitudes and Life Skills
	Disciplinary Competencies
	Generic Competencies

	Organizing a presentation about national dishes around the world
	The student is aware of the cultural diversity in his / her context, practicing tolerance.

Social awareness: Teamwork
	12
	4.4

	Stages
	Teaching Activities
	Learning Activities
	Time
	Learning Evidence

	Opening
	1 Teacher plays the class audio and asks students to listen to and check the words that are used to describe food. Teacher gets students into pairs for a quick revision.
	1 Students listen to the class audio and check the words that are used to describe food. Students get into pairs for a quick revision of their tasks.
	
	Activity answered

	
	2 Teacher plays the class audio again and asks students to listen to the class audio and match the correct adjective from the box to nouns and pictures. Teacher gets students into pairs and asks them to compare answers.
	2 Students listen to the class audio again and match the correct adjective from the box to nouns and pictures. Students get into pairs to compare answers and discuss any discrepancy.
	
	Activity answered

	Development
	3 Teacher asks students to read the examples and focus on the words in bold to complete the rules about their usage. Teacher may ask volunteers to share their answers for a quick whole-class revision.
	3 Students read the examples and pay attention to the words in bold to complete the rules about their usage. Volunteers share their answers with the class for a quick revision.
They may go to the Language Reference on p. 78, if they need extra information.
	
	Activity answered

	
	4 Teacher gets students into pairs to read the text and underline the correct options to complete it. Teacher may ask pairs to share their answers with other pairs for comparison.
	4 Students get into pairs to read the text and underline the correct options to complete it. Students exchange their answers for a quick comparison. They may discuss any discrepancies with the class.
	
	Activity answered

	Closure
	5 Teacher gets students into groups and leads them through the instructions for making a presentation on a national dish. Teacher asks students to rehearse their presentations before proceeding to the next part. Teacher monitors the activity at all times. It may be important to remind students of the classroom rules about the use of computers and the Internet.
	5 Students get into groups and follow the instructions to prepare a presentation about a national dish: general research, group formation, specific research, illustration, slideshow preparation, and role distribution. Students rehearse their presentation focusing on time, fluency, coordination, etc.
	
	Research and preparation of a presentation about a national dish

	
	6 Teacher asks groups to take turns presenting the national dish they researched about. Teacher asks everyone to listen attentively and keep the questions for the end of each presentation.
	6 Students take turns presenting their national dishes to the class. They need to be aware that there will be questions and comments at the end of each presentation.
	
	Presentation of a national dish

	
	7 Teacher asks groups of students to go through the self-assessment questions about their teamwork. Teacher monitors the activity.
	7 Students in groups discuss and reflect the questions for self-assessment. They need to consider not only their individual participation, but the overall activity of the group.
	
	Collective reflection for self-assessment

	
	EXTRA PRACTICE
Teacher may ask students to go through the Extra Practice section for additional work on vocabulary for descriptive adjectives for food, and on quantifiers and too. If there is time, teacher may carry out the extended practice suggested in the Teacher’s Guide, p. 61.
	EXTRA PRACTICE Students complete the activities of the Extra Practice section. Next, they get into pairs to compare their answers and then share them with the whole class. After that, and at teacher’s request, they could carry out extended practice.
	
	Activities answered

	
	LIFE SKILLS
Teacher asks students to complete the Life Skills activities from Unit 3 with the Key Concept Diversity. Teacher monitors individual work and leads a whole-class reflection.
	LIFE SKILLS
Students complete the Life Skills activities from Unit 3 with the Key Concept Diversity. Once completed, they participate in a whole-class reflection about the topic.
	
	Activities answered

	
	PROGRESS CHECK
Teacher asks students to complete the activities. Teacher invites students to go back to any part of the Unit they might need to check. Teacher gets students into pairs for peer revision and discussion.
	PROGRESS CHECK
Students complete the activities. They may go back to the previous lessons as reference. Finally, they get into pairs to share their answers and to discuss any discrepancy.

	
	Activities answered

	

	Resources
	For the teacher
· Setup 3 Teacher’s Guide:
Unit 3, Lesson 5, pp. 59–64, and Audio Script, p. 87
· Teacher’s Digital Component: 
· Class Audio, Track 13
· Grammar Drill Answer Key, Unit 3, Lesson 5
· Poster Descriptive Adjectives 
· Test Generator
	For the student
· Setup 3 Student’s Book:
Unit 3, Lesson 5, pp. 53–57
· Student’s Digital Component:
· Class Audio, Track 13
· Audio Script
· Grammar Drill Unit 3, Lesson 5

	

	Evaluation
	Percentages %
	Type of Evaluation
	Evaluation Instrument

	
	
	Teacher evaluation, peer-evaluation, self-assessment
	Student self-evaluation on an activity / competency, rubric
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